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Our leadership philosophy 
 
The Australian Rural Leadership Foundation’s leadership programs are designed to 
support the development of leaders through experiences for critical reflection, and 
ultimately, context-based change. For the ARLF leadership development is based on the 
understanding that leadership is supported through the ability to reflect and critique with a 
view to undertake change that is responsive to the context in which it takes place.  
 
In so doing, the ARLF offers experiences to enable program participants to challenge their 
own assumptions, and those of others. Participants are required to question long-held 
views and gain insight into different ways that understandings and associated practices 
are constructed. Exposed are power and control relationships that can often dominate 
decisions and acts. 
 
Yet an awareness of and responsiveness to values and assumptions cannot constitute 
leadership without an explicit fusion of ethics and leadership application. Leadership is 
essentially a relationship whereby individuals learn from one another, with the role of 
leader not static or fixed but responsive to different situations and needs. Because of this 
relationship, leaders need to be ethical in terms of character and conduct and often will 
require courage, energy and foresight to influence and bring about change. 
 
Leaders need to be fundamentally aware of their own self-interests in relation to the 
interests of others within leadership practice, and in recognising interests, consider: their 
duty; the consequences of their leadership; and their character as a leader. Associated 
with these factors of ethical leadership are consideration of: appropriate use of and 
awareness of power and power relations; self-control; self-awareness; virtue; fairness; 
respect of others; justice; honesty; and obligation. Hence the need to consider ‘leadership 
for the greater good’, in a way that is applicable and responsive to whatever context 
people live and work. 
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Learning structure and principles 
 
The ARLF creates educational programs comprising diverse experiences and critical reflection 
sessions. These are the two processes that shape learning. The experiences and critical 
thinking processes provide the framework within which the Foundation’s identified leadership 
principles are presented to participants. The formulation of these principles has been based on: 
leadership and education literature and research; feedback from program participants and 
partners; and ARLF reviews and evaluations.  
The ARLF’s eight leadership principles with the syllabus providing a plan of program 
opportunities under each of these. The eight leadership principles are: 

1.Contextually and culturally responsible 
2.Understanding self (relative to and respectful of others) 
3.Ethically based 
4.Effective and constructive 
5.Facilitates change 
6.Recognises and responds to complexity 
7.Values difference 
8. Works with others 
 

The Foundation emphasises values-based leadership development. It does not impose 
a way of thinking or acting, but provides a framework for individuals to investigate their 
own values, aspirations, presuppositions, assumptions, practices and experiences. 

The learning approach does not rest upon an academic structure, but provides opportunities 
for participants to engage in situations that resonate with their lived experience. This 
ideological approach to leadership education requires facilitated experiences that inspire critical 
thinking and learning skills through which the participant can reflect and gain deeper 
understanding in a way that is individually meaningful.  

People and process are central to the learning experiences, rather than content, and the 
diversity of program participants ensures a critical variety of lived experiences, ideas and 
practices. 

Deeper personal understandings and greater critical knowledge about ‘self’ and 
relationships is facilitated through experiences and reflection so that leaders can contribute in 
a way that is responsive to the needs of people and place, participatory, ethical, and 
adaptable to change. In this way, theories and practices are always understood in relation to 
one another, hence avoiding a theory-practice gap. 

The face-to-face multiple session format of delivery has been developed to support the 
critical reflection and experiential processes of ARLF programs. The time in-between 
face-to-face sessions is important as this provides participants the opportunity to 
further reflect upon, trial, enact or apply whatever they have learned during the face-to-
face period. Any implications of this practical application can be further discussed in a 
subsequent session with peers, ARLF graduates and others with an interest in the participant-
generated discussion. 
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Face-to-face sessions are further supported through online content, and interaction with 
the ARLF’s network of members and leaders from diverse sectors offer wide-ranging 
perspectives and experiences. 
All programs involve both classroom style experiences as well as a range of 
different, non-conventional contexts. An in situ approach is undertaken so that 
participants can draw from the context in which leadership is enacted. 
For all programs, the number of participants making up the cohort is an important 
consideration to maximise conversations and debates. For the Australian Rural 
Leadership Program, 35 participants is the maximum group size, whilst for many client-
focused and tailored programs, ten to 15 is the maximum group size. 
Through all programs the ARLF acknowledges and draw upon the wisdom of Australia’s 
first nations peoples. Aboriginal and Torres Strait Islander peoples provide not only an 
entree to land of which they are the custodians, but they also provide insights into issues 
that derive from a different cultural perspective than that of the dominant Western view. 
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Leadership processes and 
principles 

 

Recognises and responds to 
complexity 

Facilitates change 

Works with others 

Values difference 

Relat ionships underpin  learning experiences  

Contextual and cultural responsibility is defined by the Foundation 
as relating to society and its organisations; this includes the 
relationships, actions, organisational arrangements and beliefs held, 
between and among people within a specific context(s) and 
culture(s). 

Principles are not 
enacted as individual 
concepts, but are 
considered as inter-
related and 
necessarily 
connected as part of 
leadership in practice 

Critical thinker 
Experiential learner 

Understands ÔselfÕ (relative to and 
respectful of ÔothersÕ) 

Ethically based 

Contextual and cultural 
responsibility 

Effective and constructive 
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• Challenge assumptions 
• Consider and make transparent issues of power and 

control 
• Look to higher order concerns 
• Take on board challenges to ways of thinking and 

acting 
• Synthesise knowledge and understandings 
• Have a ‘learner mentality’ 
• Assess own performance and is aware of its impact 

on others 
• Look for continual improvement 
• Reflect upon theories in light of practice 

Critical thinker 
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• Able to self critique  
• Consider personal belief systems 

(of self and others) 
• Emotionally mature 
• Resilient 
• Respectful of others 

• Values-based for the ‘greater good’ 
• Constructive in words and actions 
• Demonstrate courage, respect, empathy and 

integrity when influencing others 
• Motivated beyond self interests 

• Work towards greater understandings and practices for the 
“good” of those within the context in which leadership action is to 
occur 

• Values-based for the greater good 
• Constructive in words and deeds 
• Demonstrate courage, respect and integrity when influencing 

others 
• Motivated beyond self interest 
• Understands the importance of context and the impact of change 

upon those within a specific context 
• Influences context and culture inclusively, ethically and for a 

common good 

Understands ÔselfÕ 
(relative to and 

respectful of 
ÔothersÕ) 

Ethically 
based 

Contextual 
and cultural 

responsibility 

Effective & 
constructive 

• Initiates change/action/innovation 
• Synthesize information 
• Is innovative/transformative/influential 
• Can adapt/respond to change 
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• Takes on challenges 
• Takes concepts to action (inclusively) 
• Is courageous 
• Incorporates, and challenges, diverse views 

(including their own) 
• Brings others along and is inclusive 
• Is influential/innovative 
• Appreciates change and innovation beyond 

immediate needs 
• Develops linkages between history (personal, 

community and cultural) and the future, within a 
context of decision making/innovation/change 

• Uses interpersonal skills 
• Influences and can be influenced 
• Seeks to understand and clarify other points of 

view 
• Manages conflict and negotiates 
• Looks to the ‘greater good’ (as defined by and for 

those within the context in which leadership takes 
place)  

• Aware of and is responsive to the context and 
dynamics of a setting 

• Understands vested interests and responds to 
these interests 

• Inclusive 
• Respectful 
• Accommodating of difference 

Facilitates change 

Recognises and 
responds to 
complexity 

Works with others 

Values difference 



 8 

References 
 

M-1N9#OP#<P#0HIIQ3P#R$*1"51-'+#)*1"++)("*."S#;*#T7"&()*(#R$74"1"*.2#%$&#@+$E'+#="',"&/P#U.6$$+#$%#@+$E'+#
="',"&/6)4#'*,#T*1&"4&"*"-&/6)4P#
6114SVVAAAP&"("*1P",-V'.',V(+$E'+V4-E+).'1)$*/V&(E&V8$+H)//HVR$*1"51-'+WX*1"++)("*."WL?>P4,% 

Y-*1)*(1$*9#YP#LP9#UP#>P#:&')*$&9#?P#RP#Z'1.6"&9#KP#YP#Y-*1)*(1$*9#=P#?"!)+,"9#'*,#>P#U1-'&1#R6'4)*#XXXP#HII[P#
:6"#/)(*)%).'*."#$%#.$*1"51#)*#.$77-*)12JE'/",#&"/"' &.6S#-*,"&/1'*,)*(#,)/.-//)$*/#'E$-1#A)+,%)&"#)*#
Y-/+)'9#;+'/B'P#T.$+$(2#'*,#U$.)"12#FF0F3S#\IP#]$*+)*"^#_<=S#
6114SVVAAAP".$+$(2'*,/$.)"12P$&(V8$+FFV)//FV'&1\IV#

  



 9 

 


